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5 WAYS THE ARTS CAN FOSTER INCLUSION FOR 

INDIVIDUALS WITH SPECIAL NEEDS -Karen Wang 

http://www.friendshipcircle.org/blog/2014/12/10/five-ways-the-arts-can-foster-inclusion-for-

individuals-with-special-needs/ 
 

Submitted by Maureen Langholf/Director of Special Education 
 

1. Practice  -  Artistic technique in any field is developed through years of practice, and practice is a 

social process. The interactions of sharing and receiving feedback can lead to an openness to new 

relationships and ideas – a snowball effect in terms of social skills and artistic skills. 

Art is not a finished product, but rather a collaborative effort…and the only way to get to Carnegie Hall 

is through practice, practice and more practice. 

2. Competition  - Every autumn, the National PTA sponsors a competition in the arts for students in 

preschool through twelfth grade called “Reflections.” The categories are dance, film, literature, music 

composition, photography and the visual arts. Students compete against others at their grade level, 

and students with disabilities may choose the Special Artist category. An arts competition such as 

Reflections provides an opportunity to learn about other artists and their media. The awards 

ceremonies offer even more interaction as achievements are celebrated. 

3. Performance  -  Performance is inclusive because the whole community is invited.  The preparation 

for a public performance requires an awareness of several different elements: 

 Body language  Tone of voice 

 Enunciation  Positions on stage 

 Script and roles Personal appearance/make-up/grooming 

 Costumes  Set design 

 Lighting  Audience reaction 

All of these elements combine to create a shared experience. Speaking and non-speaking roles are 

available according to each participant’s needs, and the team works together to tell a story with 

audience interplay. 

4. Exhibitions  -  I often take my children to museums and public art exhibitions around town. Like 

performance, exhibitions are another way for an audience to interact with an artist’s work, and an 

excellent opening for discussions about art. Seeing, and later copying, several different styles gives 

inspiration to blossoming artists. Visiting galleries and museums also helped my son to learn about 

public behavior. 

5. Commerce  -  One summer I took my children to a local art fair, and we saw a young artist intent 

on creating highly detailed pencil sketches of dinosaurs in fantasy scenes. The artist had special needs, 

and his mother stood nearby to assist with transactions. At another booth we met a photographer who 

specialized in architectural photos, especially doorways and stairways. In a booth near our car, we 

spoke with a guitarist who was selling CDs of his performances. All of these interactions gave my son 

food for thought, and for the first time, he began to see art as a possible career. 

The Friendship Circle’s new Soul Studio is one place where artists with disabilities will learn how to 

create and sell marketable products. With a commercial kitchen and 8 studios, artists can explore 

various media and figure out which ones best fit their need for expression. The gallery space will 

provide opportunities for exhibition and interacting with the public, while the cafe and hall will provide 

opportunities to learn about culinary arts and food service. It’s a beautiful example of how the arts can 

include everyone and enhance the quality of life for all involved. 



Ways to Encourage Children to Read over Winter Break 

Submitted By: Shameika Sykes-Salvador, Social Studies/Literacy Coordinator  

 

Reading is like just about everything else in life, the more you do it the better you get. 

When children stop reading for extended periods of time they often take a few steps 

backwards in their reading improvement. For this reason, it is important to encourage 

children to keep reading during the holidays despite the distraction of friends and 

relatives and holiday events. 
 

Compiled here are easy techniques to encourage reading over the holidays and it can be enjoyable for everyone 

involved. The key is to make it fun and set the expectation that reading is normal and fun. 
 

Set expectations. Let your children know that you expect that they will continue to read daily over break. 

Ask them what they are reading each day and talk to them about the book when they’re done. There is not a 

question of if they will read on a given day, but when and how much. 
 

Establish Family Reading Times. Set a time during the day or evening when everyone reads. Yes, that 

means adults too without the T.V. on. 

Limit Video Games and TV. Video games and TV have their place in moderation, yet they steal valuable 

time that could be spent reading. Set limits and establish no screen zones. 
 

Visit a library or a bookstore. Just going to either one of these places is great – you are immediately 

surrounded by a community of readers!  
 

Give books. Consider giving books as gifts. Talk about how wonderful the gift of a book is because it gives the 

person we’re giving it to an experience.  
   

Be a role model. Be a reader. Let your children see you reading magazines, novels, comics, newspapers, etc. 

Let them see you react to books. Inspire. 
 

Reading Reward System. A reward system could motivate many (not all) children to read. Try it out to 

determine if it works for your family. 
 

Follow their Passions. If your child is interested in bugs, the motivation is present and the path is clear or 

rather buggy. Find books, articles, and websites related to insects and bugs. 
 

Read Aloud. If your child is having trouble reading, read to them or have them read to you. 
 

Involve the Kids in Practical Reading Experiences. One of the best ways to keep the children engaged in 

reading is to integrate everyday activities into the reading experience. For instance, if you are baking 

something, have the kids take turns reading the ingredients of the recipe. Having them read Christmas cards 

as they arrive in the mail is another great way to involve them. These types of activities don’t even register in 

the kid’s minds as reading time. 

 Christmas waves a magic wand over this world, and 

behold, everything is softer and more beautiful.  

Norman Vincent Peale  

Happy Holidays to each of  you.  Enjoy your family and 

friends.  C&I Department 

 

http://www.studydog.com/parents/whystudydog/
http://www.abcthekey.com/turn-screens-open-book
http://integritybooksforboys.blogspot.com/2011/04/how-to-get-reluctant-reader-reading.html
http://www.studydog.com/


Don’t forget to check the on-line  Professional Development Calendar for upcoming 

workshops and Teacher Academy classes. 

According to  irisEd (2014), Gallup Polls of parents and teachers rank school discipline as one of the top 

issues facing schools.  Specifically, non-compliance has been identified as one of the leading problems that 

teachers face in the classroom each day. Examples of non-compliance include, defiance, resistance to 

directions, insubordination, and oppositional behavior. These behaviors are of concern because they 

happen frequently, disrupt the teaching-learning process, and can escalate to disruptive and/or unsafe 

behavior. Non-compliance is also a predictor for students dropping out of school.  

 

Students are non-compliant for several reasons:   

 To get their own way 

 To avoid doing something they don’t want to do 

 To engage in a power struggle with the teacher 

 

In order to manage non-compliance, school staff can follow these steps: 

 Step 1:  Present a choice to the student to either fulfill the request or face a small negative  

                             consequence. 

 Step 2:  Allow a little time for the student to process the choice (a few seconds). 

 Step 3:  Follow through based on the students choice or decision. 

                (If the student complies with the request, acknowledge the compliance, then  

                             continue with instruction.  If the student does not comply, deliver small negative  

                             consequence in a calm and matter-of-fact tone.) 

 

Data...Data...Data...Data...Data...Data...Data...Data...Data...Data...Data...Data... 
 

Celebrate this...70% of our students have 0 or 1 major referral.   

Keep teaching and acknowledging expectations!!!! 

District Top 5 Behaviors 

Offense Percentage 

Minor Disruption 22.5% 

Minor Tardy to Class 21.7% 

Disobedient to Authority 20.0% 

Disruption 19.6% 

Not Attend Scheduled Class(es) 16.3% 

Positive Behavior Interventions & Supports (PBIS) 
Submitted by Michelle Coconate 

VIDEO AVAILABLE...Contact Michelle Coconate 

 MANAGING NON-COMPLIANCE: EFFECTIVE STRATEGIES FOR K-12 TEACHERS 
 

FIND MORE INFO, including Modules and Discussion Questions on this topic and 

others...https://irised.com/resources   

 



TEXT SETS AND UNIT PLANNING IN GRADES K-5 
Submitted by: Shameika Sykes-Salvador, Social Studies/Literacy Coordinator  

 

During afterschool lesson planning sessions for K-5 teachers, the district created Common Core aligned 

unit plans have been presented to teachers. In these sessions, it has been recommended to teachers to create 

text sets to implement the units.  
 

Text sets are resources of different reading levels, genres, and media that offer perspectives on a theme. By 

collecting materials ranging from fiction, nonfiction, and poetry to maps, charts, historical documents, 

photographs, songs, and paintings, teachers can add voices and perspectives to the study of any complex 

issue. This is especially important in classrooms where the whole class is using a single textbook or novel. Putting together a 

text set also provides all students -- regardless of reading level or learning style -- with a "way in" to a subject.  
 

Typically, text sets are unified by the topic that they explore. At the same time, they are differentiated by their genres and 

format. The collection should include a range of kinds of texts all on the same topic. “Flight,” for instance, can be a text set 

focal point for a collection of books that range from books on Charles Lindbergh to how birds fly. 
 

What are Text Sets? 

A text set is a collection of sources that support a common theme, issue or topic. Text sets should include a 

variety of genres, text types, levels and formats. 
 

Examples of material include (but are not limited to): 

 fiction (novels, picture books, short stories) 

 non-fiction 

 poetry 

 images 

 newspaper and magazine articles 

 apps 

 webcasts and podcasts 

 websites 

 artwork 

 songs 

 primary sources (interviews, documents, artifacts) 
 

Teaching with Text Sets 

1. Begin by identifying a unit focus for each set. Why should students read the texts in this set? 

To explore a concept or theme 

To offer different perspectives about an idea or event 

To learn more in depth about a topic (e.g., science or social studies) 

To study a writing style or format (e.g., author study, mysteries, memoirs) 

To provide background knowledge for the anchor text or future texts to be read 
 

2. Select texts that relate to the focus or goals of the unit. 
 

3. These reading materials should reflect: 

a range of reading levels that match those of your students 

a variety of genres (e.g., informational books, trade books, picture books, biographies, poetry, 

magazines, newspapers, reference books) 

the culture and first language of your students 

the interests of your students 
 

4. Work with teachers across grade levels to ensure knowledge and text complexity is built between grades. 
 

How to Create Text Sets 

What steps are involved in putting together a text set? 

1. Start with the content - what do students need to know or in other words -- what do you need to 

teach? According to the grade level pacing guide, what is a major genre focus for the unit that you must 

include a study of?  

2. Build the text set- find material that supports the content you want to teach and want students to 

learn. 

3. Organize the texts- how and when will you use the texts? 

http://libguides.geneseo.edu/content.php?pid=82567&sid=717302


TEXT SETS AND UNIT PLANNING IN GRADES K-5 cont.……. 

 

A few essential questions to ask and/or issues to consider when assembling a text set: 
 

1. Think about the standards. What are students expected to know and be able to do? This can dictate the top-

ics/themes chosen. 

2. What do you (the teacher) want students to know (beyond the standards)? 

3. What topics/themes/content will engage and excite students (Cappiello, 2013)? 
 

When selecting fiction and non-fiction material for a text set, consider the following criteria/issues:  
 

1. Is it age/grade level/developmentally appropriate for my students? 

2. Are there reviews available? 

3. What book lists are available? 
 

Benefits of Using Text Sets 

 Text sets provide multiple perspectives on complex issues. They show students that there are different 

"truths" and thus emphasize the importance of questioning dominant interpretations.  
 

 Text sets give learners of different abilities, styles, and interests a "way in" to the material. 
 

 In classrooms where the only class set of materials is a textbook or a single novel, text sets can enrich the 

curriculum without great expense. 
 

 Using text sets in small groups encourages students to see different perspectives from which to debate issues. 
 

 Since text sets allow students to find questions about a larger topic, they begin an inquiry-based investiga-

tion effectively. 
 

 Text sets develop students' ability to "read" multiple forms of texts and images. They support synthesis, ap-

plication, and critical evaluation. 
 

 The multiple selections in text sets provide an opportunity for intertextual reading; students make connec-

tions between texts, reflect on texts they've previously encountered (including movies, television, etc.), and 

construct new knowledge through shared discourse. 

ARE WE DEVELOPING AND GROWING AS PROFESSIONALS? 
Submitted by  Revonda Johnson Instructional improvement Officer 

 

 By now, each staff member should have completed their Mid-Cycle Conference with their 

evaluator.  Areas of strength have been noted, and each staff member should have suggestions for 

improvement if you are a Non-Tenured or Tenured Summative teacher. This information shared with you should 

be utilized to help you grow and improve before the final summative conferences are held in February.  All of us 

know that “Teaching is a profession built on the hard work, reflection, care, persistence and intellect of great 

teachers.”  As you reflect on the conversations held at your MCC, what will you do to work towards the change 

that is needed to improve your role as a “great teacher.”  What do you need as a resource or guide?  Have you 

advocated for assistance?  Are there other colleagues in your building who are experts in the areas where you 

may need assistance?  Does the conversation in your team time, professional learning communities, or teacher’s 

lounge look for solutions on improving areas of need or does it find excuses that can stump the growth that is 

taking place in your professional learning environment?  One issue many of us have as educators is we like to 

work in isolation.  We expect our students to work in small groups or pairs to complete a project or assignment, 

but it is hard for us to open up and reflect with those around us in order to improve our own skills.  As times 

change, so must we.  Don’t be afraid to ask for suggestions, try something new, or visit other teachers classrooms 

to review best practices that you can “steal” and make your own.  Your MCC should have given you direction on 

what you should be doing to continue your growth.  As we move into the final observation and last of the informal 

observations, your evaluator should see your efforts through deliberate intentions by you as a professional.  As 

we approach the holiday period, things will become busy, but you must not let time pass you by.  Continuously 

reflect in order to move to the right of the spectrum!  Judith Warren stated “School improvement is most surely 

and thoroughly achieved when teachers engage in frequent, continuous and increasingly concrete talk about 

teaching practices... capable of distinguishing one practice and it's virtue from another.”  As we come near the 

end of our evaluation cycle, be the bold leader your school or our district needs by using your reflection as a 

foundation for helping to improve not only your craft but the community of learners in your building.   



DIFFERENTIATING MATHEMATICS INSTRUCTION 
Submitted by Susan Gobeyn, Mathematics Coordinator 

 

Differentiated mathematics instruction is a powerful way to ensure that all students 
learn.  The Common Core State Standards offer renewed goals of focus and coherence 
with the underlying purpose of students learning and using mathematics, instead of 
teachers “covering” mathematics. There are now fewer, clearer, and higher mathematics 
standards that are directly aligned with college and career expectations. Due to these in-
creased standards, the need to differentiate mathematics instruction is a necessity. If students need to learn mathe-
matics in a deeper, more meaningful way, we have to teach them in that manner. Essentially, the mathematical con-
tent and practice standards are better-quality and so our instruction must be, as well.  
 

One approach to meeting each student’s needs is to provide tasks within each student’s zone of proximal develop-
ment and to ensure that each student in the class has the opportunity to make a meaningful contribution to the class 
community of learners. Instruction within the zone of proximal development allows students, whether through 
guidance from the teacher or through working with other students to access new ideas that are close enough to what 
they already know to make the access feasible. All students can make sense of mathematical concepts and proce-
dures when given the chance to make connections to their prior understanding. Open questions and parallel tasks 
are two core strategies that all teachers can use to effectively differentiate instruction. These tasks can be written so 
that all students can find a way to engage in  mathematics using thinking that is within their zone of proximal devel-
opment.  
 

Open Questions 
A question is “open” when it is framed in such a way that a variety of responses or approaches are possible. The 
mathematical conversations will be rich and rewarding as the students share their work.  Through teacher question-
ing, all students will be guided to make connections to new ideas or strategies.  Through careful observation of stu-
dent responses, teachers can ask simpler questions of students who do not seem to understand.  This scaffolding of 
questions, allows students to answer and make connections. By using open questions, students gain confidence in 
their ability to do math.   
Examples: 

 10 is a fraction of a number.  What could the fraction and number be? 

 One side of a right triangle is 5 units long. What could the other side lengths be? 

 Rodney has some packages of pencils. There are 2 more pencils in each package than the number of packages. 

How many pencils does Rodney have in all? 

 You can model a number with 11 base ten blocks.  What could the number be? 

 The diameter of a cookie is between 1 and 2 inches.  Express the diameter as a fraction in two different ways. 

 Draw a graph of y = 3x2 – 12x + 17. Tell what you notice. 
 

Parallel Tasks 
Parallel tasks are sets of tasks/problems, usually two or three, that are designed to meet the needs of students at 
different developmental levels, but that get at the same big idea of the lesson.  The context of the problems would be 
close enough that they can be discussed simultaneously. Parallel tasks also contribute to the creation of the class-
room as a learning community in which all students are able to contribute to the discussion and whose thoughts are 
valued.  
Examples: 
Create a word problem that could be solved by multiplying two 0ne-digit numbers. 
Create a word problem that could be solve by multiplying two numbers between 10 and 100. 

An object has a perimeter of 24 cm. What might the length and width be? 
An object has an area of 24 cm2 . What might the length and width be? 

 

A set of nine pieces of data, all of which are different, has a mean of 30 and a median of 10.   
What could the data values be? 

 

A set of nine pieces of data, all of which are different, has a median of 10. What could the data values be? 
Ethan has 30 stickers and Becky has 12.  Ethan gives Becky 3 stickers at a time.  If this pattern continues, will 
Beckyand Ethan ever have the same number of stickers? 

 

Ethan has 50 stickers and Becky has 10. Ethan gives Becky 5 stickers at a time.  If this pattern continues, will 
Becky and Ethan eve have the same number of stickers? 



STUDENT MOTIVATION:  A BENEFIT OF THE  STANDARDS FOR 
MATHEMATICAL PRACTICE 

Submitted by Susan Gobeyn, Mathematics Coordinator 
 

 Teachers have long lamented students’ lack of motivation as a reason for minimal 

student engagement and less-than-stellar mathematics achievement results.  Motivation is 

treated rather like a substance in students’ brains. Some students have a lot of it and others don’t. When 

students fail to learn, teachers tend to blame it on motivation.  

There is another way to think about motivation-not as a cause but as a consequence of achievement. Research 

finds that student motivation depends on how students interpret their success and failures. Teachers can 

influence students’ motivation by focusing instruction on learning goals, designing instruction that is inquiry 

oriented, and defining success by hard work and not by ability.  

 Learners tend to view themselves in one of two mindsets: (1) fixed mindset or (2) growth mindset. 

(Dweck) Learners with a fixed mindset believe intelligence is fixed, and one is either mathematically inclined 

or not. A learner who has a growth mindset believes that hard work pays off. One can learn from effective 

effort and making mistakes. Learners with fixed mindsets shut down when confronted with new challenges 

and see mistakes as failures, whereas learners with growth mindsets welcome new experiences that push 

their thinking. Teachers can have fixed or growth mindsets, just like students. Teachers who tend toward a 

fixed mindset hold the belief that mathematics is a gatekeeper and that some students are naturally better at 

mathematics than other students. Teachers who have a growth mindset believe that all students with access 

to high-quality instruction can learn mathematics.  

 How are you supporting a growth mindset in your classroom? 

Dweck’s mindset theory goes hand in hand with the Common Core Standards for Mathematical Practice in 

conveying a growth mindset in the classroom. The Standards for Mathematical Practice stress the relevance 

and importance of persevering in solving a problem and learning from mistakes, which echoes the growth 

mindset of valuing and learning from mistakes. Additionally, the Practice Standards focus on using multiple 

processes and procedures for solving problems, and on students being able to share their various ways of 

solving problems.  Giving praise for effort or procedure was powerful in developing growth mindset, so it's 

important for students to have opportunities to learn and use different processes and procedures in solving 

problems, and for teachers to praise the process and not the person. 

 The Practice Standards provide ample opportunities for making connections and exercising the brain. 

In offering a variety of instructional strategies and activities, growth mindset teachers maximize 

opportunities for multiple interactions with mathematics. A classroom steeped in the Standards for 

Mathematical Practice allows students to actively discover, interpret, analyze, process, practice and 

communicate -- all of which have the potential to move information from working memory into long-term 

memory, ultimately expanding brainpower and mathematics intelligence. 

TWAS THE NIGHT BEFORE CHRISTMAS FOR 

TEACHERS By Joyce Luke 

'Twas the week before Christmas and all through the school  

Not a pupil was silent, no matter what rule.  

The children were busy with paper and paste;  

The mess that they made with it couldn't be faced.  

 

The teacher half frantic and almost in tears,  

Had just settled down to work with her dears,  

When out in the hall there arose such a clatter  

up sprang the kids to see what was the matter! 

 

Away to the door they all flew like a flash;  

The one who was leading went down with a crash.  

Then what to their wondering eyes did appear  

But a green Christmas tree! (To decorate I fear!) 



TWAS THE NIGHT BEFORE CHRISTMAS 

FOR TEACHERS  cont… 

 
When the teacher saw this, she almost grew sick.  

She knew in a moment it must be Old Nick!  

She ran to the door (all her efforts were vain)  

But she shouted, and stamped, and she called them by 

name; 
 

"Now Tommy! Now Sandy, Now Judy and Harry!  

Stop Billy! Stop Robert! Stop Donny and Sherry!  

Now get to your places get away from the hall  

Now get away! Get away! Get away all! 
 

As leaves that before the wild hurricane fly  

The pupils, pell mell, started scurrying by.  

They ran to the blackboard and skipped down the 

aisle;  

Their faces were shining and each had a smile.  
 

First came a basket of popcorn to string  

Then came the Christmas tree (menacing thing).  

As the tree was brought in there arose a great shout;  

The pupils were merrily romping about.  
 

The state they were in could lead to a riot;  

The teacher was sure, if allowed, they would try it.  

Her nerves how they jangled! Her temples were throb-

bing!  

The rush of her breath sounded almost like sobbing! 
 

The lines of her face were as fixed as a mask;  

It was plain that she didn't feel up to her task.  

The look in her eye would have tamed a wild steer,  

But the children ignored it; they did every year. 
 

A tear from her eye and a shake of her head  

Soon led me to think that she wished she were dead.  

She spoke not a word but went straight to her work,  

Strung all the popcorn which broke with a jerk. 
 

But at last it was finished and placed on the tree;  

Then came the bell and the children were free.  

Their shrill little voices soon faded away  

And peace was restored at the end of the day. 
 

As she looked at the Christmas tree glistening and 

tall,  

She smiled as she whispered, 
 

"Merry Christmas to All"  

 



WWW.HULTHEALTHY.ORG  

Hult Center for Healthy Living     5215 N. Knoxville Ave.    Peoria, IL     Tel  309.692.6650  

 

 

Suicide remains the third leading cause of death among 
adolescents and the tenth leading cause of death 
overall. Founded by the family and friends of 
Whitney Grotts, following her death by suicide in 
2004, Whitney's Walk For Life was created to 
increase awareness about the tragedy of teen suicide.  
 

Please join us by supporting Whitney’s Walk— held 
this year on Saturday, July 25th at       Jubilee 
College State Park in Brimfield.  
 

Since Whitney's Walk For Life  began in 2004, over 
$800,000 has been raised for depression    awareness 
and suicide prevention efforts.  
 

Save the 

Date!  

8th Annual 
Whitney's Walk 
Chili Cook-Off  
Saturday, January 24, 2015 at 5:30 p.m.  

Brimfield American Legion  

 

4:00-5:00: Cook-off participants        

      registration  

5:30: Public tasting (endless bowl) & voting  

6:30:Winners announced  

 

$5.00 donation  

Call 446-9678 for more 

information.  

“Honoring life by 

supporting 

programs for  

depression  

awareness and 

suicide              

prevention” 

The HOPE Project:  

This project uses local theater 
talent in one person/one act 
monologues which tell real life 
stories relating to mental 
illness.  The stories portray     
people who have experienced 
mental illness in themselves or 
a loved one and have 
overcome their personal 
tragedies.  The Hope Project is 
a non-threatening way to reach 
out to audiences with messages 
of hope.  This program 
provides a non-threatening, 
engaging  venue to reduce 
stigma and raise awareness. 
The Hope    Project is also 
available for   businesses, 
churches and other 
organizations who wish to 
have it . 

Make a Difference: 

To register for the walk, become a 

volunteer, or make a donation, 

please contact: 
 

Whitney’s Walk for Life 

whitneyswalk.com 

Hult Programs Spotlight 

Signs of Suicide (SOS): 

This program  provides        
depression awareness and    suicide 
prevention that can be implemented 
in one or more classroom 
periods. This       program utilizes a 
variety of   engaging activities to 
teach youth how to identify 
symptoms of depression and 
suicidality in themselves or their 
friends, and to respond effectively by 
seeking help from a trusted adult.  
SOS is an  action-oriented approach     
instructing students how to ACT 
(Acknowledge, Care and Tell) in the 
face of a mental health emergency.   
 

 

To schedule an SOS or HOPE Project program for 

your classroom or group, please contact us at 

309-692-6650.  

 Feelings of hopelessness, pessimism 
 Loss of interest or pleasure in activities 
 Appetite and/or weight changes 
 Restlessness; irritability 
 Difficulty concentrating, remembering, making decisions 
 Thoughts of death or suicide; suicide attempts 
 Persistent sad, anxious, or “empty” mood 
 

If these signs and symptoms describe you or someone that you care 
about, talk to your healthcare provider, or click here for more 
information on getting help. 

Symptoms of Depression 

http://www.hulthealthy.org
http://www.whitneyswalk.com
http://www.nimh.nih.gov/health/topics/depression/men-and-depression/getting-help/index.shtml


NEED MOR E 
INFORM AT ION?  

Contact Ashley Musselman or Nicki Bushman at 

the Hult Center for Healthy Living.  

Phone:(309) 692-6650 

Email: amusselman@hulthealthy.org or 

nbushman@hulthealthy.org  

 

WWW.HULTHEALTHY.ORG  

Hult Center for Healthy Living     5215 N Knoxville Ave.    Peoria, IL     Tel  309.692.6650  

 

CATCH is a program that launches kids and 
communities towards   healthier futures. 
CATCH targets multiple aspects of the 

school environment: the classroom, Child 
Nutrition Services, physical  education (PE), 
parents, and the broader school community. 

This coordinated approach repeatedly   
reinforces CATCH lessons and life skills, 

and is a big part of what makes the program 

highly effective. 

CATCH is research-based and    proven to 

work and, most 

importantly, CATCH makes nutrition learning 

and physical activity FUN! 
Fun Nutritional Snack: 
 

Frozen Yogurt Banana Pop  

 Banana  

 Popsicle Stick  

 Favorite Yogurt  

 Favorite toppings (sprinkles,  granola, fresh fruit) 
 

Directions: Cut a banana in half and stick it on a 

popsicle stick. Dip the banana into your favorite 

yogurt and roll in your favorite topping. Put your 

bananas into the freezer for about 2 hours and 

enjoy!  

 

 

What is CATCH? CATCH is a program that can help increase a child’s physical 

activity while at school. Children need 60 minutes of physical 

activity every day; however, they often times are unable to 

achieve this during school hours. By providing children with 

active toys, you can help them to stay moving and get them 

outdoors before and after school, and during the summer 

months. Many of these items can be found for low-cost at 

garage sales and resale shops. 

 

Examples of active/outdoor toys: 

 Sidewalk chalk  •   Frisbee  

 Bicycle   •   Bubbles 

 Roller Blades  •   Basketball 

 Baseball/bat  •   Football  

 Soccer ball   •   Jump rope 

Why CATCH? 

CATCH transforms the school  environment 

and provides kids with the knowledge and 

skills to lead healthy lives. CATCH has been 

proven to:  
 

•  Increase moderate to vigorous physical 

activity during P.E. classes 
 

•  Improve students’ self-reported    eating 

and physical activity behaviors outside of 

school 

ACTIVE TOYS TO ACTIVE TOYS TO ACTIVE TOYS TO 

GET KIDS MOVINGGET KIDS MOVINGGET KIDS MOVING   

http://www.hulthealthy.org

